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WANTED: Your Opinion

As part of its WEEA project on the educational neads of
“re-entry women and other nontraditional postsecondary

studems the F‘rgjeu:i on the Status and Educaiiﬂn of

one @f the papérs develgped. F'Iaa.;e help us by fal!mg
out the brief questionnaire at the back of this paper and
return it by December 15, 1980 in the pre-pald envelope
we have provided. We look forward to receiving your sug-
gestions.

0w

.

IMTRODUCTION

1980 5 fareu:ast I irge increases in the labor farce para
ticipation of women, especially those betweérn the ages
of 20 and 54. The Bureau of Labor Statistics expects tha
partmlpatlon of women aged 20 to 24 to increase nearly
75 percent; for women aged 25 to 54 the expected in-’
crease is nwarly 70 percent, Many of these woman will
require fur:her education in order to play important and
permanent roles in the labor force. Currently, four out
of five Americar: women who work outside the iome to-

day hold low-paying, low-status jobs. They work in ser- -

vice industriés, ¢lerical occupations, retail stores and
factories. Education and training offer them the
greatest possibility for entry into other positions.'
Although women return to school for a variety of
reasons, most réturn to school to pursue careers that
will epable therﬁ to support themselves or thew
families. o

For the first time since World War I, women outnum-
ber men at colleges and universities, and accounted for
50.7 percent of the 11.7 million students enrolled in the
United States in 1979.% This is due in part to the greater

S

. numbers of adult women enrolled at all levels of higher

education. Among students under age 35, the male and
female student population is equal—about § million
each. But among students over 35, there are almost
twice as many women as men-—914,000 compared with

x 487 000. In thE fall E)f 1379, 33.6 percent of the méﬁ and

or Qlder

Re- entry women often encounter obstacles as thay
make the transitions involved in returning to school.* In,
some instances, institutional policies and practices
may present barriers to returning wbmen; in others,
family andlor.job responsibilities may be major factors
in making re-entry difficult. Beyond this, howaver, a sig-
nificant,number of re-entry women-—particularly those '
who h.-;ve bééﬂ out of schaal for Some time:lac:k’ confi- . -

ThIS paper suggésts ways in .whlch mstltu’tiﬁns can
attract. and aid re-entry women students by offering
courses, workshops and support personnel to Relp
them refresh, upgrade and update basic academic
skills. Some institutions offer such programs for cred¥,

2

. Thls psper was wrnten by Ellen Prahl and edned t\y Hoberta M Hall, Staff fn:m the WDmen s Re- emry PrDjEEl and tha Project
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others on a non-credit basis. Whether or ot a particular
suggestion is appropriate will depend on the character-
istics of the institution and those of ‘itz re-entry stu-
dents. A wide range of possible actions is inrluded so
tnat institutions can pursue those most appropriate to

. theirindividual circumstances. -
Institutions are likely to find many of the ideas and

suggestiéns in this paper helpful with respect to other

nontraditional students as well. Additionally, since.
‘many institutions already offer basic skilis programs or

refresher courses, they may find that these can be
adapted easily to serve re-entry women. By informing
re-entry women about existing basic skills services,
and by expanding or redesigning such services where

" necessary, institutions can help re- entry women work

confidently toward completion of theurdagrees

RE-ENTRY WOMEN: WHY SOME NEED BASIC
SKILLS AND REFRESHER COURSES

“I returned to college with a minus and a
plus—rusty skills and a desire to succeed."”

College work demands that students be adept at
such skills as knowing how to study efficiently, taking
lecture and reading” notes, and writing exams and
papers. In . addition, students must be able to read

critically, analyze inforrnation, answer questions, as-
- sert themselves and make decisions. These capacities

are crumal to learning.®
Many women who have thought about returnmg to

- the campus to upgradé thE‘.‘!f Pducatlon do nﬁt do sa

ta competé with your’nger studen’fs ar are smply not at a
skill Ievel whlch quI éﬁable them io return to schm:l

;Dllege may mntually feel thenr -ﬂrllls in studymg, read

* ing, writing, math, science; exam- taking and classroom

communication are inadequate. Of the fifty-one re-entry
women interviewed in a recent study at Northwestern
University (IL), more than half reported they feit anxious
about academic concerns. Most feared they would no

longer remember how to take an exam successfully,

write a term paper, or command the math and verbal
skills they had had when they were yaunger 5 Such lack
ofs confidence in basic skills may needlessly deter

. some women from returning to collegé, and may make

it difficulf for those who have returned to work at their
full potential and/or to remain in degree programs.
‘Wnile many colleges and universities offer basic
skills progra: - and rnfresh~r courses, they are usually
designed " year-old students, and sometimes
limited i cwinent to students who test below a
given acii..vement level. Expanding, redesigning and

. publicizing these programs with re-entry women in

mind can provide substantial benefits for re-entry
women and for institutions.

Basic skills programs and refresher courses can help
re-entry women:

. Improve classroom skills and academic achleve-

ment;
¢ increase self-confidence and motivation; and
* raise self-esteem and level of aspiration. B
Such programs can be helpful to institutions in a
variety of ways. They niay: '
¢ attract new re-entry women when publicized in re-
cruiting and outreach programs;’
= serve as a way for potential re-entry women to'test
out whether they can or want to resume school-
ing;
e keep attrition rates down by helpmg re-entry
women make the transition to college-level work;
* increase academic achievement; and
* encourage re-enitry women to realize their aca-
demic potential—not only for undergraduate but
also for graduate work.

WHAT EASEC SKILLS AND EEFRESH EF!
Nat all re- Eﬁtry wcmen w:II néed help W|th basic
skills or with updating their knowledge of math, sci-
ence, and information resources. For those who do,
however, the opportunity to refresh and rebuild old
skills and to develop new ones may make the difference
between fEIILIIE and success. ’
Iearnmg
* how tostudy, 7
» how to improve reading ability;
* how {o lake examinations;
* how to write college papers; .
* how to brush up in math and science; -
* how to ccmmumcate and gwe presentations in
class;
£ how to managatlmé andjuggle schedulez andlor
g how to use new information resources in the li-
brary, language lab and classroom.

i

IMPROVING STUDY SKILLS

Helping re-entry women imprave their study skills
may include sattmg up a study skills or learning as-
sistance center to offer workshops, study. skills
courses and tulorial assistance. However, thare are any
number of actions institutions can take to provide spe:
cial skills assistance to re-entry women and/or to make

them aware of existing programs. - -~

" What the Instjtution Can Do

¢ Offer an orientation workshop to provide prospec-
Hlva nnd enroliad students with information shaut
1+ programs for basic skills and r~: :
- .~. The Women's Center for Gon'
ation at Northern Michigan Uni: 1
.a-day workshop in July for pers.

been out of school and are conside ing
courses. Speakers from student SUppL . services
provide information on their programs for basic
skills for women, who ask: "WI” I remernber how

to study?” . e
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“The Unuversny of Maryland's program, “Second Dearborn in the liberal studies department which -
wind,"? works with re-entry women both before helps adults explore their interests and consider
and after they start classes. An opening orienta- how further education can benefit career and per-
tion workﬁhgp makes them aware of what is avail- sonai goals. It includes self-evaluation tests to
, able in academic support services. Gﬁmtmumg help students discover their present academic
workshops provide help in setting goals, study- ‘abilities. Additionally, it gives students a chance
ing, taking exams, managing time, and jugglmg ’ to-experifnent with \nany of the activities associ-
multiple roles.. : _ ated with college-level study: writing a short -
* Offer summer seminars and minisrelrésher paper, reading, using the library, taking tests and
courses designed 1o improve basic skills. At " participating in group discussions. The course
‘Salem College (NC) the first step in the Salem consists of three class meetings-and two indi-
Studies Program—a fully accredited Bachelor of vidual sessions with instructors, and is QIVEH ona
Arts program for wumen whose college careers K pass/fail basis.
have been interrupted or who wish to bagin & col- * Develop special study skills programs for rééaniry
lege program—is a free. two-week summer . women. The Reading and Study Skills Program
seminar. This seminar helps students detarmine (RSSP) at the University of Kansas prav:des re-
. their educational goa's, .assess their capacity to sources and programs for developing and sharp-
study, and sharpen their skills in readmg, writing « ening skills. These include material offering tips
and research, -d techniques for more effective study, guides
* Provide a study-skills éenter on campus staffed jor studying language and scheduling time, a
with counselors who are especially irained in the taped speedreading course, and fow-to books
needs of re-entry women, andlor use re-eniry for writing themes, Staffis avallablfpn chscuss.n-
women as peer tutors. Study skills centers may dividual study needs. i v
deal with such problems as how to take lecture The Center ‘v Continuing Education of Women at
notes, how to read a textbook, how to increase - the University of Michigan offers numerous pro-
conceniration and listening skillg, how to plan a . grams at regular intervals to help refresh student
study schedule, how to prepare fgr an exam and - skills in reading and study efficiency, mathe-
"how to write academic papers.® Instructors are ~ matics and written communication skills.
usually available to work with students individual- - At Columbia University's School of General
ly or in grouyps. In some institutions, credit-bear: Studies (NY), an 1ndergraduate liberal arts col--
ing study skills classes are available to guide lege for adults who are Z° years or older,
students in reviewing study skills and improving WOMANSPACE—"A Career Uptions Program for
those in which they feel deficient. Many students Womien"—offers educational, career, and per-
who are not having particular difficulties routinely sonal counseling. Among the services offered is
take part in study skills programs, and re-entry- study skills deVelopment for women who experi-
women who ‘have average or even above averaga ence anxiety about returning to the classroom.,
- skills can often.increase them considerably by en- Through one-to-one tutoring, self-paced compu-
rolling. Whether or not they offer regular classes, ter-assisted insfruction, workshops, and mini-
study skills ceniers can provide a variety of = courses, women can review basic skills in Eng-
resources for re-entry women and other students. lish, mathematics, library use, and study and re-
These include: _ search technjques.
s audio- visual tapes and cassettes on taking .-, e Combine counseling and siudy-skill davelo; men%
class notes, preparing for and taking exam- ' as part of a re-antry course. “How to Succeed in
inations, wrltmg papers, using the library, +  College” at the University of Maryiand is a one?
~ language labs and other facilities; and credit regular academic course for women return-
- ¢ books on various techniques for studying, - ing to school, developed to meet the academic,
writing, taking examinations,etc.’® -~ vocational and personal needs of re-entry- women—— ——
—AtDe’Anza College (CA) the skills center is an arm who come to the reading and study skills lab,for
of the tutorial division of the educational diagnos-  * counseling and advising. The course aims at in--
tic clinic. The center offers diagnostic tests in ~ creasing academic success by providing smdy
every academic area to determine areas in which . skills aids and academic  support services.'
students may need additional assistance or brush Students are required to do three prolects: 1) an
vin work, as well as twenty different courses in academit. s''''s project, 2) a career.exploraticn
s zkills, Students can ‘pre -register for skills ¢ ciaet ane . Jampus, comimunity or womern
tests and/or for uge.of the center before ciasses sjgct. The course includes sior
begin, and can register up to the ninth week of e reading and stuw - skills
class, Approxumateiy 2,200 students use the A 1 preparing for and taking exz.
center annually. R \ ~dents have the experience of being ina‘'rea; -« ol
» Incorporate assessmenl of skills into special re- . Jege course; H'IEY receive a grade and one college
entry courses. ''Re-entry to Educs!!an" iga3unit . credit)
course offered by the University of Mmhigan at ¢ Offer sludy Skms hélp lhraugh genaral:ﬂnilnuing
Q ) ¢
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education programs. The Contmumg Education
Canter at Clarke College (IA) ofters several basic
study skills workehops. The sessions help partici-
panis move confidently into college lavel work
after mastering basic skills such as building vo
cabulary, budgeting time, improving concentra-
tion, taking notes, studying for tests and using
the Ilbrary

and raadmg asslgnmémsi REACH (Renewed Ex:
‘pectations for Aduits in Continuing Higher Educa-
tion) at the University of Michigan- at Dearborn of-
fers several individualized learning courses. De-
signed to offer working adults and other busy per- .
sons the opportunity to take full-credit university -
courses without attending regularly scheduled
classes, the program combines ‘‘take home"
audio cassettes, study guides and reading assign-
ments. The student decides when to come to the--
university for tests. -

2ROVING READING SKILLS
"] - spent  se much time gathering in-
fgrmanan—readlrlg and research—that there
was little time left to write my papers.” -

)e-entry women are often very highly motivated to
n and spend a great deal of tima reading and using
ary resources. Although many women may re-enter
ege with average or higher reading speeds, they
t lack’the special reading skills needed to extract
‘kly the rnajor points from a textbook or journai arti-
Also, because re-entry women often juggle multi-
roles, some may initially fmd it difficult to cancen-
2 On Iengthy reading assugﬁrﬁents

at the Institution Can Do

Dﬂer reading clinics or labs for 1hase re entry
women wha wish h:n mcrease their abnity to read

F.\Dpular fnatenal Fleadmg shmcs help students
who wish to increase their reading speed as well
as to improve their comprehension level.'?

Develop reading skills workshops and/or :nursés
for effective textbook comprehension. “:.e Uni-
versity. of Michigan Center for Womei: offers a
thrae week course called “Eeadmg Irﬁprove-
tlan the Universny of Maryland affars two half
hour workshaps seszions for re-entry women.as
part of areading skills program. '

ROVING EXAE_E!NATIQN SKILLS

“I thought | wouldn't do well on tests or ex-
ams, but when they were over, | found te my -
delight and frustration that |. was over-
prepared, I'd spent too much time studying,

E]

and had let other assignments slide ... | dis-
liked oreparing for exams so much that |
avalded class%s wheré they were the only de-

Of all the activities associated with returning to
school, taking exams often causes the aduit student
the most anxiety.'® The relurning woman has a strong
desire to succeed and the examination is the instru-
ment that will determine her success: it is a tangible
measurement of how well she is doing. Some women
even avoid taking certain courses—especially in._math
and science—as much because of their fear of tests as
concern about whether their math and science back-
gmun’d is aﬂequate lmprcwing E'xam taking skills can .

. tmns in nOntradnmnal ITIA]DI'S far women.

Admissions testing is another area of concern for
many re-entry, women. Most institutions require the
Scholastic Aptitudé Test or the Graduate Record Ex-
amination. Women who are otherwise prepared but
whose test-takiny skills are rusty may hzve difficulties
in scoting high enough to qualify for adm ssion.

What the Institution Can Do

« Offer special skilis courses in taking entrance ex-
ams to help eliminate fear oi tasting,

‘e Develop workshops In tsst anxisty, exam skills,

.and memory training. Many institutions offer
warkshops through a stiidy skills center and/or as
part of an overall program of refresher work for re-
entry women. '

"« Encourage re-antry women to take College Level .

Examination Programs (CLEP) tests. Re-entry

_ women.can take CLEP tests either before or after
they enroll in an institution. Designed to maasure
achievement levels in a'varieiy of subject areas,
C‘.LEF' cffer’s re- entry women a no- rialf test- taking '
stratg subject arga praflclency that may be ac-
cepted in lieu of coursework. (It is possible to re:
ceive a year or more of college credit through the
CLEP tests,'* which are administered nationally
by the College Entrance Examination Baard
Princeton, NJ.) :

IMPROVING WRITING SKILLS

“I sought help from a drap-in writing
counselor. Without his one-to-one guidance, |
would have dropped out of school.”

Organizing thoughts on paper can be the single most
important skill required of students—not only while
they are in college, but also when they enter the world
of wark, In recent years many institutions have. davel
oped programs to improve students” writing skills. Like
other.college students, re-entry women may be handi-
capped by inadequatle preparation at the primary and
secondary levels. Muréover they rnay be addnmnally
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sadvantaged if they have done little writing Jduring the

:ars interrupting their formal education.

Re-entry women sometimes need refresher courses
learn to put their ideas on paper in the organized

yle required fcr giass repaﬂs. thémes essays re-

itr,r women whc Iack CanIdEnEE in wrltmg skills are
uticularly hesitant to seek help from their professors
their younger classmates because they feel that, as
ature students, their skills are expected to be more
ghly develaped. However, lack of confidence and
»mpetence in academlc wntmg skllls can affect suc-,
npers, Easm wntmg skills prggrams not,aﬁly enable
-entry women to Tealize they have something to say
id the ability to say it clearly, but help them feel capa-
2 of achievement in avariety of academic subjects.®

hat the Institution Can Do ; e
* Offer ra-entry women multi-waek orientation pro-
grams that emphasize writing skills. Hold them at
various timés throughout the year. Such programs
can provide students with wntmg experience
while dévelopmg self-confidence in a glassroom
situation.’
Teach basic writing skills in courses likely to be
of particular intarest to re-antry women. At one in-
stitution, a course was jointly taught by faculty of
the, English and history departments. The empha- -
sis was on writing-as well as on the subject mat-
Aer—20th Century American women in history.'’
Provide and publicize writing labs that help re-
-entry women. Although writing labs are open to
all students, séme re-entry women may think of
them for younger students only, and may also be

unaware that such labs offer new techniques to -

help solve writing problems.

Offer writing laboratories designed to solve prob-

- lems with the basics of acceptlable writing: sen-

. tence,structure, grammar and punctuation. Some

re-entry women need to start by relearning these -
fundamentals, but often find their institution does

- notoffer this sort of assistance. :
Offer reafresher courses in wriling college leval
papers with emphasis on how to analyze, define,
compare and contrast, build an argument and nar-
rowatopic.

Change the catalngua titles of basic English com--

position Eourses to make it elear they are not only
for freshmen, e.g., Introductory Composition
rather than Freshman Composition.
Offer writing help in a drop-in setting publicized
to attr=. -t re-entry women. Alternatively, offer peer
or proiaessional help at designated times in the
women's center and/or continuing education of-
fice.

PROVING MATH AND SCIENCE SKILLS
“Although | was advised to take math, com-
o '
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puter science, and economics 45 electives, |
had a case of ‘mathophobia’ in high school
and college. Now | find that | need basic skills
in algebra to be admitted to advanced degree
work in almost-any field. Even if | wanted a~
graduate degree in literature, | would have to
take the Graduate Record Examination which
requires basic math skills. The same is true
for the LSAT [Legal Scholastic Aptitude Test]
and the GMAT [Graduate Management Admis-
sions Test]. How can | go into either the ‘tradi-
tional' er the ‘nontraditional’ tields for women
ifl suifer from math anxiety?" . :

Review classes in math and science can be especial-
ly iimportant for re-entry women. Over onesthird of the

re-entry wornsan questioned in g 1976 survey roporied .
that inadequate preparation in these areas caused them

acodernic difficulties.'® A working knowledge ef math
and science is not only a prerequisite for enroliing in
‘many required and elective courses, but may also be a
requirement for admission to both undergraduate and
graduate programs. ¢

Lack of skills in math and science can affect r%éntry
women in a number of ways. It may preclude some re-
entr;y wamen from bemg EonSidE'Ed fcr admlssron to

.or Gracluate Hagard Exam (GF{E) scqras in theur selectx
ing process. Other re-entry women who majored in a lib-
- eral arts area when they were originally enrolled in col-
lege may wish to change majors to a math, science, or
social science area only-to find that entry level courses

- in these fields require a modern high school rath or
"science background which_ they lack. Finally, re‘entry

women who prewously majored in the sciences may

find that the theories they learned =re out of date, and

the skills they had are rusty from disuse. .

. Some re-entfy students find.that even beginning
mathematics courses presume a level of knoweldge be-
yond their abilities, despite the fact that thay may have

taken mathematics courses in the past. They need are- -
. fresher course that will sharpen their skills and permit-

entry into the regular program..Such an opportunity to
“ease back” into subjects where knowledge builds on
mcrements based an prevmus course work mlght help

strat:fled occupatlgns and pmfessmns,

Math anxiety has generaliybeén a problem for
waneign I i sogs. 1
viaimen in the ré-—entry age grc:up Research suggests
that the e lucational climate from grade school on dis-
¢ gzt women from taking courses in mathematics,
and operated on the assumption that math was for
men—women would never do well with numbers.??
However, contemporary studies indicate that learning

strategies can be devised to counter female under-

achievement.?’ [n the meantime, there is much the in-

slitution can do to help re-entry women refresh and )

build upon thair math skills, «
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¢ Ofier math brush-up skilis to re-entry women prior
to enroliment. .In addition to increasing their
preparation for raqulred courses, this may also in-
crease their optionis for a nontraditional major be-
cause they will have the nece;sary skills to go for-
ward.

¢ Develop nonthreatening, understandable courses

) |hal hglp returmng sluﬂénts elimiﬁsie thair faar uf

Eegrgetown Unwersny (DG) offers its re- smry
women a course called **Math Without Fear.”
Develop math skills programs that assess stu-
denis’ skills and then develop individualized
learning programs on the basis of their test per-
formance.

Offer courses or warkshops on such topics as
-preparing for aptitude tests and rnnquenng math
anr! science anxiety.

Offer selt-paced programs h)r math and science
anméiy lhat sllnw siudems ln pragress ai lha:r

lapés and stuﬂy guldes The pragrams Lan be Df-
fered through a study skills center, re-entry
women's program, or the relevant departments,
Offer a math anxiety werkshop. Long Island Uni-
versity (NY) developed a program which identifies
those mathematical abilities important for women
seeking employment in professicnal, technical
‘and managerial occupations. The 10-day, non-
credit summer workshop helps wormen gain
mathemafical skills and overcome their
“mathophobia.” Basic mathematical concepts
and math language are taught in -a non-
threatening atmosphere to help build parici-
pants'confidence in mathematical ability.

~* as counselors for other re-entry

iversity of Wisconsin Womean's

. i-1uvides peer counselors in addition to the
prbfessional counselors avaiiabie through the
university, while the Center for Continuing Educa-
tion of Women at the University of Michigan pub-

lishes a directory of staff resource persons in-

cluding a group called Women Math Tutors, The
WQmEﬁ li'stéd offer cambined classraam and cm-
SEERIHQ help wnth math slaull-r—,

= Sponsor a2 workshop for staff of the math and
science departmenis o make thiem sware that re-

. eniry womsn may be likely to suffei jiath anxiety.
Davealop w.:blased ‘materials for math and science
workshops and cgurse_;. Lane Community Col-
.ége (C)Ft) used rﬁath problems suc‘.h as "Thé ﬁum

» o

: nmes the number of marned wemen in the work-
forcein1940. There are 23 million in the workforce
today. How many millions were there in 19407""

Design a special summer program focusing on
communications and math skills-to make re-ontry
or entry into college smoother. Tha University of

Enconrage re-enfry women who are skilled in:

Michigan at Deatborn :sffers “Re-entry to, Educa—
tion,”” a program tha
“mathophobes™ (persons with an unreasonable
fear of numbers). The math section is patterned
after “"math 2 wxiety” workshops offered by some
chapters of the Natioral Organization for Women..

oncentrates on math for

REFﬁéSHFFz COURSES FOR GRADUATES

EI\GINEERING AND FQR HE ENTRY e

WOMEN IN TECHNICAL FIELDS .
Women with previously earned degrees who are

seeking to return to work often need retraining and/or

- refresher courses. The Scientific Manpower-Commis-

sior reports that approximately 900,000 women were
awarded baccalaureate degrees in the physical, life,
mathematical and-social science fields from 1960-61
through 197576, Of that figure, it is estimated that
315,000 women currently not emp!oyed are ehgibla for-
career training or retraining pro;ects

What the Institui?on Can Do

¢ Davelup refresher or retraining  programs -aspa-
cially for re-entry women with undergraduate de-
grees in science and engineering. American Uni-
versity (DC) offers a Women in Seience Program
which is funded by the National Science Founda-
tion. This program retrains re-entry women gradu-
ate students who wish to upgrade thenr creden-

* tialgy !

s et up an office h:ar women considering enmlling
or already enrolled in engineering programs. The
University of Michigan's Office for Women in En-
gineering is a resource and counseling center for ~
women entering this nontradifional field. Listed in
its .Adult Student, Facuity and Staff Resource -
Lncato. tor re-entry women, the office co-
ordinates its activities with the campus chapter csf
the Society for Women Engineers.

= Devise a needs assessment for women interested -
in engineering, computer science and related
technical fields. Union College (NY) has done "An
Assessment of Needs cf Women Returning to

*College for Training in Engineering and Computer
Science,” to'determine 1) if the number of re-entry
women with mathematical ability and an interest
in computer science warranis the implementation
of a special program, and 2) what types of retrain-
ing and support services the college might pro-
vide.

The National Scienve Fouﬂdatlgn awarded over
one million dollars m 1980 to colleges and univer-

~ .sities sponsoring science career workshops and
projects for women. The workshops will be held at
17 different schools and are designed to encour-
age more women to choose careers in scientific
and technical fields. Approximately 3,000 gradu:
ate and undrrgraduaté women are expected to
partlcnpate ) :

m : s
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SROVING CLASS COMMUNICATION SKILLS
“| sat in the back of the classroom and didn’'t
open my mouth lor the entire first semester.”

Y .

faking class presentations or participating in class

zussions may be difficult for some re-entry women.
fields *where the body of knowledge has changed

stantially—such as the sciences and math—re-en-

women may: fear their information is outdated, and
¢ therefore feel inadequate in class participation. In
er fields, re-entry women may ﬂEEdlessly believe
ir opinions are not as valid as their younger class-

tes’, and at the same time overlook the mature per-

ctives they themselves can bring to bear on issues.

ile many re-entry women shrink from .class par-
pation; some may “talk too much,”" ask the same
'stion repealedly, or inappropriately challenge a
inger ir.3ructor--in-part because they are unfamiliar =
1 correct classroom discussion procedures. In many

lances, instructors place a heavy emphasis on class
ticipation when determining grades, and re-entry
nen may find their verbal behavior in the classtoom
wrrier to receiving higher grades.

at the Institution Can Do :

Offer class communication skills courses or
workshops. Alverno College (Wi) offers re-entry
women-a workshop called “Making Your Words
Work;" designed to help students evaluate their
speaking and writing skills, Using videotape and
other methods, an instructor guides students in
establishing criteria for ‘effective c!assronm :
speaking. )

Include communication skills in- assarﬂvana;s
training. workshops. Lane Community Coilege
(OR) offers a Bundlng Sknlls far Gonfldénm Pro-
gram thro-  its Wonien's Awareness

Women imprave theu gomrpumt:atlon skalls nasd-
unit, assertiveness- training course that helps.
them learn to talk with others as equals, express’
prefarences and opinicns'dirécily and clearly,”
negotiate differences, and exchange information
effectively. Many éiher campuses have similar
pecgrams, some offered at women's centers.
Encourage instructors w’ ~ ~onsider class par-
ticipation a major factor in grading to make this
claar |a their s:lasses Re- entry women are some-
heawly aqd aven maké the ,cjlffarencs between:
grades.-Many returning students have been left’
wondering why they received a B in class when
they turned in ‘A work on exams and papers.
Promote informal discussions between re-entry-
~vomen and emall groups of faculty to help re-en-
lry woman overcon:e their reticence. Invite facul--~
ty members to the women's center, continuing
sducation office, or college “coffee house” fo
1escribe courses their department offers, explore
sampus-wide Issues discuss film festival offer-«
ngs etc -

i

IMPROVING TIME MANAGEMENT SKILLS
“While working in the kitchen | would review
for exams by listening to tapes that | had
recorded in class.” - '

Going back to school is a_change in lifestyle that
necessitates changes in scheduling and time manage-
ment. Some women may need help in getting an over-
view of and realigning their activities. Many women re-

turning to school eventually devise ingenious ways to '

juggle multiple responsibilities. Initially, however, they

may be unaware that they-are experts at. time manage-

ment, and have acquired organizational skills as a re-
sult of caring for their families and/or working outside
the horhe I paid or volunteer positions.

What the institution CarDo _ -
» Offer time  management workshops, George
- Washington University's Coftinuing Education
far Women Center (DC) offers atime managemént
workshop that identifies systems for .making
more effective use of time, both in schoo! and in
personal life.
The University of California at Santa Barbara of-
- fers workshops for re-entry woman fo addrass
guestions about juggling multiple roles.
Oftar basic skills and refreshar courses to help re-
entry women make confident assessments of
their skills, work speeds, and academic I‘E%pDﬂEI
bilities. Study skills programs and refresher
courses (described on p. 2) help re-entry womén
budget their time wisely and use it productively.
Provide matarials which offer suggestions on how
to combine famiiy, work and school responsi-

. hilities.
¢ Include s~=slons on time managemem as part of

other skills courses where appropriate.

- USING NEW RESOURCES IN THE

LIBRARY AND CLASSROOM
“_imiting my reseach to the familiar card cata-
legue resulted in limited research. The term
‘microfiche’ was more foreign - than the
language | was studying.”

Many re-entry women may be anrepared for the

widespread application of technology to higher educa-

tion. A good number of colleges and universities now
se.computer retrieval systems in their libraries and
elsewhere individualizéd tape systems in thelr Ian

videctape) in some of thenr departmentb Especlally if
their formal education ended before the 1960's, re-entry
women are likely to find the use of slides, {ilm, audio-

" -visual aids, microfiche and computers.-very’ nuch in ~

contrast to their previous classroom and research ex-

~ perience, For example they may not know howtodoa”

computer search.in the library. Re-entry women—like

“other students—need to know what new informational

a
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saurces are available and how to make best use of
Em ) = .

hat the Institution Can Do

» Ofter a library skills and/or a college techﬁelagy
resources workshop. Alverna College (W) offers
‘information on uses of the library media center
through PACE, Personal Advancement through
Continuing Educ:atuon. a program for re- antry :
women.

include in‘ormation about Equipment and work-
shops on its use in re-entry brochures and admis- -
sifms materials
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each den.ariment ln answer queshnns about iha
use of computers and other resources. Provide a
list of these persons to re-entry women. Ensure.
that this person is familiar with the skills prcb

lems re-emry women might face. -

Offer a practical. hands-on library workshop on
how to research a paper. Make arrangements with
the reference lihrarian to provide a “tour" of re-

sources. Include a’basic text on how to document
research.

'ECIAL POPULATIONS?".

nstitutional strategies for pravid?ag basic.skills and

resher courses can easily be adapted to serve re-

ry women from special population groups, such as
gle parents, displaced homemnkers, olider women,

1ority women and b=+ “ped . -omen.
gle F “isplaced Hnmemakers .

1 Olg; Amueﬂ : )
gie Parents

Aany conters for contmulng education- for women
ort that over half their students are dibi.ed.

1erally, vnen divorced women return to school they'
so -to earn the credentiaia necessary for a job or
eer and are apt to put forth their best efforts. In-
d, a recent sampling of gradijate schools,showed
t divorced women outperformed other students—
pite the fact that 70 percent of the women surveyed

3 had children.?5 - .

lo other group Df returmng students feel the pinch- ’

)overty and the need for affordable child care ser-
18?®. more than single mothers. Currently, female
ds of households account for the largest proportion
'conémically disadvantaged persons:-The need for
rading education and training for this group of
nen s acute.

placed Hamemskars

isplaced homemake+s are former homemakers who,
ugh divorce, separation, widowliood, ineligibility
public assistance, or other crisis, have lust their
rce of economic support. Most originally saw
nselves as graduating from high school and becom-
wives and mothers; consequertly, their academic

RIC
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and vocational goals were often short term and limited.
Having spent a substantial number of years'in the home
caring for family members, displaced homemakers find
re-entry difficult, despite the fact that some may have
bachelor's ‘degrees, general education degrees, cer-
tificates, or business diplomas. For some displaced
homemakers life has changed suddenly and drastically.
The transition from the role of homemaker to smglé re-
entr’y student may occur without adeguate preparation
tll’TIE for ac:qumng or bru"-‘hmg up basic skills.
Older Women

For many worren, tranzltlaﬁ to old age brings reduc-
tion in incone and slatus as well as the loss of tradi-
tional family role. Women outnumber mern by 145 to 100
in the 65 plus age group, and whiie most older men are
married, most older women are single or widows.?”-In-
creasing numbers of older women are returning to

;hlghE* educatlan often on a paﬁ time basrs for per-

langbgstpaned degree After an mterruptlon of
decades, older women may find their lack of basic skilis

‘aserious problem.

What the Institution Can Do

* Offer classes in how to combine the ralas of stu-
dent and single parent. Humboldt State Ur it
(CA), for example, has a two-unit soc _udrse
called "Single Pareats at the Universi.

* Offer televised courses in reading und study
skills, math anxiety, exara skills, ete, for women
~with small children st home, .

* Offer a study skills and reading workshop - =
opecially for woraes in transition. At the University
of California at Santa Barbara, the Women’s Cen-
ter Newsletter publishes notices of “Wc)rﬁen_ in
Transitiun Programs and Workshops.”

. * Establish counseling centnrs for dlsplaced home-
makers, single patents and older women. Tre
group counseling program for women at the Uni-
versity of California's Los Angeles Extension of-
fers an overall qounse[mg program for re-entry
women.

“# gstablish a referral servn:a so women will know of
oft.campus resources in thelr community. Dis-
placed homemakers, for- example can be referred
to the loca| chapter of Displaced Homemakers.
Network, Inc., for programs that provide counsel-
ing, workshops, training and job referrals.?® .

* Offer an aduit lifa-skills werkshop. The Adult Life
FRasource Csiter at The University of Kansas of-
i ’'s a workshop that focuses on the chaﬁges and
problems associated with various stages of adult .
‘developmen® and strategies to deal with them.
The workshop i is open to students, staff, profes
sionals in the field, and the public.

2+ Establish—special-programs—for reliraij—'pars@ns%——'

- Case Western Reserve (OH) has established an
Institute of Retirement Studies in which the mean
age of students_is 64. The women and men en-

ﬁ o s.
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rolled range from freshmen to postgfaduates

* Provide basic skills and refresher couizes on
audio tapes for older students. The Wational’
Council on the Aging's Senior Center Hurnanities
Program is designed to introduce iiterature,
history, philosophy, sociology and anthropology
taglderpersons,

lnst:tutnans can hglp‘ mmc:mty and i‘aﬁﬁlcapped
wcmen make the decisi- n to return to campus and can

. aid them in the trassition by developing and publicizing

basic skills courses designed to meet their special
needs and to heip them move into the educational

- mamstraam ’

Q

—s-Inform- acadamic-counselors abau! basic skills™
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What the Institution CanDo .

* Develop basic skills programs in Spanish or other
foreign languages for non- Emghsh speaking stu-
dents.

* ».Develop basic skills | pragrams in which Eng!i*h i3
taught as a second languags. The women's pro.
gram at San Jose City Coliege (CA) ~ffers a onn-
semester college preparation progam designad
for women whosa primary language is not
English. The class is also open to women who
. desire.training-in-basic English before beginning
regular college c'asses, and is given.for credit.

* Provide minority re-entry students with a head:
start summer orientation program to help with
Jwriting and mathematics and to familiarize them
with college course weoik and examinations. _

* Publish a list of targeted basic skills programs
and distribute it to groups that work with miuority
andlor handxcapped women, such as minority of-

" fices orcanters on campus local minority organi-
zations, so¢ial agencgies, hospitals, and rehabilita-

~ tion counselors,

¢ Offer spevizl skills and revnew workshops af cam-
pus minority offices. The University of Minnesota.
has four learning resources centers designed to
serve Native Americans, ‘Blacks, Chicanos and
Latinos, afic Asians. The centers provide tutoring,

summer institutes, and bilingual classes in math,

reading and study skills.

» Establish a program to assist disabled students.
The Educational Diagnostic Clinic at De Anza Col-
lege (CA) assists students with learning disabili-
ties through téstlﬁg, rzounseling and tutoring.
.Students are testen not only to determine aca- -
‘demic acmevement levels, but also to determine
how thgy best learn, e.g., v;sually aurally etc. In-
dwnjual programs are designed to help mgin-
stream these students, 3-5 percent of whom are
re-entiy women, and- 25 percent mambers of
minority groups.

and refrasher courses for special populations.
Many students in these categories often do not
know how to seek help with academic probleins,

1
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or feel that asking for help is a sign of inadequacy.
;!nforméd counselors can réccmmend special ser-
vices as a matterof course,
* Evaluate all general recruiting, materials and
catalogues to see that they include information
y about basic skills programs for re-entry women
from special populatien graups

SQDEBINATENE BASIC SKILLS AND ]
REFRESHER COURSES WITH RE-ENTRY AND
REGULAR ACADEMIC PRNGRAMS

n raany instances, basic skiils and refresher pro-
grams may best help re-enty women and institutions
when they are coordinated with re-entry and regular
academic programs. Coordinatiocn with re-entry pro-
grams makas it likely that women most iri need of basic
skills help will know it is available; coordination with
regular ac:;td' inic programs paves the way for such
students ..: move inta the academic mamstre*\m

What the Institution Gén Da

. ® Have basic skills staff participate in oriantation

programs for fe-entry women. Staff of the study
skills center at De Anza College (CA) atiend the
orientation meeting for re-entry women span-
sored-by RENEW, the college’s - entry wc:\men s
program. -

o Establish a liaison person in each academic
department to help with re-antry women’s basic
skills problams by offering direct assisianca or
referrai io the appropriate program.

¢ Inform academic counselors about all basic skills
offerings and about re-entry women's nedds in
skills areas. Be certain counselors are aware f re-

- entry women’ 5 concerns Cuuﬁsplars may ‘Haﬁt
to: .
. Em;ouraga re- entry -studenis to- take a
smaller first quarter load. At the University
of ‘California at Berkelay, this option is
known as a reduced study list. A smaller
first quarter load can allow greater concen-
tration in each class and build conlidence
] in skills, _
_. .2 Conduct “intake” interviews for re-entry
womeri to assess their skills. ‘
» Post notices on campus about academic
skills counseling. .

» Have a written policy eancerning the Institution’s
philoscphy about learning. assistance and distri-
bute it to re-entry women o3 well as all other stu-
dents. This can be incorporated into recruiting
and admissions materials and/or descriptions of
special programs. Colleges that makKe such state-
ments available tend to: have higher student com-
pletion rates, .

& * Includa basic skills classgs in re-entry Efﬂgfém‘i
" The Re-entry Program‘for Women at Seattle Cen-
tra! Community College (WA) oifers both a ore-
,cradit college orientation course to make re-entry
‘women awar% of available programs and services

7 N
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cedures of.edusational

niques, and communica’s
quarter “program prqvidmg enght credif nr:au:,g,
these ciasses are scheduled back-to-bac be-’
tween 10:00 a.m. and 1:00 ri m. for students whose

"ECTDM‘:‘IEND&HQNS

~ Davelep a wide.range of cradit and noncredit
basic kil workshops and courses. for re-entry
women and schedule them at differsnt times dur-
tivg the day and evening and on weeakends, Alver
.no College (WI) found, that roughly 80 percent of
its~ weakend collega stufients were 'working
women. ¢

s Offet basic skillz courses and workshops in the
community as weil as on ¢ampus. Use branch
campusés, churches and synagogues, civic cen-
ters, and other off-zampus i2cations throughout
ﬂ'ié city am: thé su‘ﬁuv’*as so that piograﬁu are

andlor 5*3!3 réspgnsﬁ’ iHities.

Organize a division or department of basic skills. -

"~ »"Provide tutcrial assistance for brushing up skills
with ‘Instructors who zre .aware ol ra-entry
women’s concems andlor with re-enliy women .
frained in tutoring. Peer tutors who can share
their re-antry experience can often serve as role
models.

» Open up remedlal courses o re-entry students,
whaether or not they demonstrate a need for them
on dlagnostic tests, if they would like to use them
o bulld confidence. (At some institutions, stu-
dents can only enroll for these courses if tests in-
‘dicate a specific acadeimic need.)

- = Send [etters with Information on basic skiils help
to all incoming students. “
Inckide Infermation about basic skills prngrams

"In recruiting activities and materials, espécnaliy in

outrasch efiorts to older, mmamy and othar spe- .
cial groups.

include information abnul basic skills, programs
in response to inquires about admission.

Publicize basic skiiis programs in campus and

- community nawsp§par5 s0 that re-entry women

~ will know which programs are availsble.

LEGAL CONSIDERATIONS

Title IX of the Education Amerndmorits of 19727
Title IX of the Education Amendments of 1972

generally prohibits  sex- discrimination in federally

555|sted fadur:atmn pragrams Mgre 5peclflcglly, Tltle IX

hvihes and pl‘ﬂhlbl’s serVn:es mles or polsmes ha:;ed
on the sex of studenis,

]
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services, wurkshaps or courses.?® ngever whai
ever services an institution provides must be of-
fered to all students regardless of sex. .

* Services such as re-entry programs which ‘hay be

_used by a greatar proportion of students of one
sex than the other, do not viclate Title 1X as long
as all students-have the opportunity to use these
services if they’so desire. Thus, thesk services do
not violate Title IX even it women use them, in
larger numbers than men.

* ngrarrs aimed at re-entry students must be
open {o both sexes. (Many services originally
developed for returning women have long been
open to men as well.) Programs aimed at special
groups, such as older women, do net violate Title
IX provided that men who wish to participate are

_might read: “This program is primarily-aimed &t
women who have been out of the'work farce arid
are returning to school. However, men “who
beiieve they could benefit from this service and -
wigh to partu:lpate may doso.”

-« Affirmative action is not required but r"tay be
undertaken by an institution to ovarcome the-
effects of conditions which resulted in limited

_ participation by persons of a particular sex. The

- Office for Civil Rights at thie Department of Educa-
tion may require remedial action if discrimination _
is found. -

The Age Discrimination Act of 1975°"
" Age- dIEGFImIDEtIQﬁ affects all people, but -older
women rer:ewe a “dauble dase

educgtlgn age dISGFImInEtIDn is not Ilrruted solely to
senior citizens; it can begin as early as -thie mid-
twenties, when a student may be labeled too old" fora
paﬁicular pragram or activity The Age Discriniination
, 1979) prohibits
‘dlscrlmmatlon on the bESIS Df agE ln programs or ac-
tivities rE:t“Elvmg federal tinancial assistarice.'” The Act,

which contains some exemptmﬁs is unigue in that it -

does not define “age” to limit soverage to a partiular
group, such as those 65 or older,”? il sim_ly prohibits

discrimination on the basis of age-at any age. Thus,

workshops, courses and programs cannot be restricted
to students on the basis of age.

Afﬁrmatﬁ;e ac:tlcm I:y mstltutloﬂs to avergame the ef ’

is parmltted Speclal prcgram% or bEﬂéfltS for Dlder

" gtudents may be permiited if these benefits

result in

3 not
excluding otherwise eligible ysgﬁgér
students. - - : ‘ ; |

i
\

What the Institution CanDo - - v,
s Infﬂrm all persannai handllng sskills warkshapé,

i

not excluded. A deséription of such a pregram - .

of dnscnmmatrc&n i
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_TES0UrS@s on campus, or |

_ the requirements of federal laws. Coiduct work-
shops andl/or disseminate materials explaining’
the |m;3ln:atn:n5 of these laws.

* Davelop a procedure to inform new =la§f nf the
legal requirements and prohibitions.

¢+ include a nondischimination clause cun;ermng
‘sex and age in matanals deazribn ng Sﬁecifu;

- materials.

* Inform prospective re-entry women Ebﬂut griev-
ance procedures for sex dnscnmmahcn com-
plaints (Gnevance procedures aré required under
Tltle 1% oy

H EXPE"Id grievance pracedu, sto EﬁVEf age as wel!

" as sex discrimination. .

* Evaluate basle stills prograns, study guides and
tests for faimess concerning sex and age.

s Develup new materials and learning resnurcs pro-
grams where necessary.

¢ Examine special programs’for women and insure
that men are allowed 0 participate if they wish to.

* Abolish 'age as a réqmrement for eligibility to
enrcil in continuing ‘education basic skills pro-
grams (rather than as a regular studem) Develdp
other criteria based on student neegs.

CONCLUSION )
Basic skills' prograriis and refresher courses can be
essential aids in helping re-envv women pursue their

‘ college careers with confidence and competence. They
_may be .of particular importance to ‘those re-entry

women who have been out of school for a considerable
period, who are unfamiliar with new information
vho heged refresher help in

. péfticular subject areas. Shich programs and courses

ERIC
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aimed at the ve-entry population can often be amajorin- .

centive in helpmg women. decide to return to scheol,

and a vstal factor in enabling them to work at their full

potential and/or to remain in degree programs once
they have returned to college study.

£ =
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= CDNFIDENCE AND GQMPETENCE BASIC SKILLS PROGRAMS E
§ AND REFRESHER COURSES FOR RE-ENTRY WOMEN
. , FIELD TEST ,
: ~ -You ¢an assist us in evaluatmg this paper by completing the follnwing short questionnaire: If you have additional .
é comments, please use the back of this page oradd'another sheel. it will help Us if you return this questionnaire |n the
H enclosed pre paid envelope by December 15, 1980 to:
§ Women’s Re-entry Project
: = ’ Project on the Status and Education of Women
E ' Association of American Colleges
H 1818 R Street, NW p
~Washington, DC 20009 -
: 1. Whatisyour primary identification? (Chack One) 4. O {oIDENTIFY NEWRESOURCES
: a. [ College president orotheradministrator. 5. [0 to IMPROVE RECRUITMENT of re-
: . Specifytitle ... ’entrywomentocampusby
H b. O _College faculty member, Iecturer profes --------------------- R R
T sor o e 6. O to TRAIN.STAFF to work more effec-
E c. O CSIIEQE student tively with iszues regarding re-entry
: d. O Elementary or secondary school teacher or ~women
. o administrator 7. U to EDUCATE OR INFORM DTHERS
: e.” O State orlocal education agency employee about the issues. Speclfy whom. ...
: f.. U Federalemployee o : 8. O to EDUCATE MYSELF AEOUT THE !
. g. O Other. Please spemfy e e " ISSUES
, 9 O QTHEHPlEEEESpEC!fV
. 2. In addumn ‘are you: (Ghe:k AII 'T‘hat Apply) .
: .O_ An affirmative action-officer or 'Tnle IX co- b. O
: ordinator? ;
b.. O . Directly involved in prcgrams affectmg re- . 3
entry women? 5. Whal if any, important omissions were thera Iram
. ¢ ad Atawomen'scollege? . - - ; the paper‘?(ﬁespnnd to ALL that apply)
O A member of a éampus committee on - a. - O NONE, it covered ali’aspects of the tQpIC )
: . women, women's center or women's’ © well:
: group? : ; b. O ISSUES should be ﬁescnbed more fglly
' e. O A member of a ‘noncampus women's - Please indicate how Cena it
: group,\)vc)mensr.:enteroradvacacy'gmup R SO
(WEAL, NOW, National Woméﬂ s Political et O APPHOACHES OR ALTERNATIVE REME
Caucus, etc)? . " DIES were omntted. Pleasqéidemify. e
f. O Amemberafawamen5professmnalsocl-
" ety or women's caucus or camrmttee of an d’ O IMF’ORTANT MQDELS OR INNOVATIVE
academic discipline? ' PROGRAMS were not mentioned. Please
! . 3. "ltyou are currently at a postsecondary institution: identify ...... i ceen
' a. Is it: O publicor
' Q private? . e’ 1 KEY RESDUF@&S were not mentigned
' b, Is it ar O university ‘ : Please identify e
E ] 6therd;yé§rggngge, . =
O 2-yearcollege or f. [ OTHER. F‘Iease describe any cher cmis
O proprietary school? - sionsor suggested additions. .
c. Is the total enroliment: O under 1,000
i % %‘gg? :g ?baggg 6. Did you find the paper to be clear, ‘well Drganized _
! K _ o over 10,0007 and easy to understanu? R R
d. In whatstate is yourinstitution?. . ........... a. O Yes . o .
! . ) . bh. O Itcouldbetmpmvedby....g.g,.,......i
1 4. Do you think this is a useful paper? ' A S
! a. 'YES(Respondto ALL reasons that apply) o
‘ - 1 "0 to EVALUATEOR GHANGE POLICIES, . ) ’ _ o N
' such - TR e 7. If you found any factual errors or misleading state:
: e e tments In the paper, please identify them (indicating
2. [0 to START NEW F’F{OGEAMS Dﬁ EF the page number, error:or statement and Include ;

the correct information if possible). Use the other
side of this page.

\Please provide any additional comments or criti: 'V
cisms. Enclose other descriptive matarial, it de: .
slrad‘ and use another sheet of paper l!_gaadgd



